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ABSTRACT

This paper investigates the nature of social change
and the special needs of youth, and innovation in the teaching of
social studies at the secondary level. Drawing on curriculum
experiments bequn in 1967, a new social studies program of non-graded
instructional modules was inaugurated in 1969 concentrating in 3
areas: 1) United States Realities, 2) World Realities, 3)
Governmental Realities. Format focuses upon change in two specific
areas: relevancy and flexibility. First, characteristics of such a
relevant social studies curriculum are that it: 1) considers crucial
urgencies of our times; 2) 1s not an isolated look at events si the
past; 3) 1is an educational strateqgy that asks the student to consider
important questions, develop hypotheses, gather evidence, synthesize
data, and draw conclusions. In .dditionr maximum flexibility is
necessary to: 1) uwaintain relevaicy, 2) individualize learning, 3)
employ effectively the individual educational team members, and 4)
allocate sprace, content materials, and multi-media facilities
gfficiently. Under the Kennedy High School design the student is
offered 31 six week modules for selected study with no required
modules or sequence. Diagrams of the first year sequence and the 31
modules are included, as well as references used in preparing the
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tducational Recomstruction and Today's Social Studies

by Ralph Piagman and Richard Pitrer

It !s a lamentable fact that a man of retirement age could today
walk into thousands of social studies classrooms across the United States
and find striking similarity between the curriculum sturucture, the
educational objectives and methods, and the content of the 1169 classroom

and that which he experienced as a boy nearly a half century ago.

[}

And 1t ig a Fact that remains despite much Fferment in the
soclal studies in recent years. The old world history couise n1as been
replaced in several schools with a moré dynamic world cultures course.
The black American has found his way into American History. Sociology
and psychology programs hﬁve been developed in some school disiricrs, and
occasionally United States goveraument has hacome comparative government

or political process. More importantly, some sceial studles teachers

~
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have begun shifting from memoriazztion of facts tu conceprual understanding
ard skill development, from one textbook to multiple and multi-media

resources, from ou? teacher and thirty students o a tzam of teachers and

"%Q e'eY)

varying sizes of student groups, and frow lecturing tc self -divected
scudent inquiry and even the simulation of eocial realitltes in the clags-

room. B3ut though these modifications appear substantial, change has been
Q ‘

EMC painfully slow and pilecemeal with the old curriculum stpucture all Yoo
oo e 7
B 'l
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often remaining essentislly intact.
The transition to conceptucl understanding, skill development,
multiple and multi-media rescurces, simulation, instructional teams, and
an 1nquiry astrategy must be completad in social studies classrooms
throughout the nation ag quickly as possible. But there will be no timae
to savor the rewards of these accomplishments.  Further change and Fresh
innivations are as essential as they are unavoidable. It is time for us,
in the words of Walter Lipman, "to come alive and to be apart of ard to show
vigor, and not to keep nothing the same old sloganz, andnot to dawdle-
along in the same old ruts."} |
Certainly the most compel;ing reélity facing education is the concept
of change in the world -~ change more encompassing, more universal, more
damgnding, perhaps even mofe frightening thatn ever hefore. As John W,
Gardner has wcitten, the most important aspect of our future is "change is
the tempo of change."2 Change in secondary school social studies will need
to be directly correlated to the changing lives of today's adolescents. And
their lives are chanping. Today'é‘teenagers, the "television generation"
that Marshall McLuhan has written abouZ, are demanding involvement. McLuhan
offers a perceptive anlyais:
The young people of which have experienced a decade of TV have
naturally imbibed an vrge toward involvement in depth that makes
all the remote visualized goals of usual culture seem not only unreal
but irrelevant, and not only irrelevant, but anemic. It 1s the total
involvement in an all-inclusive nowness that occurs in young lives via
TV'e mosalc image . . . The TV child expects involvement . . . He does want
a8 role and a deep commitment to his soclety.
The TV child cannot sBee ahead because he wants involvement, and

he cannot accept a fragmentary und merely visualized goal or destiny
in learning or in 1ife.
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Today's teenagers are no longer trusting one texthbook. They
reject dry lectures. They will not tolerate medlocrity. They wéll re-
spect a teacher as a human being, but not as an institution. They
are perceptive and concerned people and they want to be accepted as such.
Relagate them to classroom spectators aﬂd they want to turn you off, perhaps
rebel. Give tham a role, involve them, and the result may be remarkabls.

It i8 today's generation of yomng people that pointed the :ay
towafd political reform when?they almost singe-handedly made Eugene
McCarthy an imporfanc presidential candidate. Students have taken an

active role in urging changés in our nation's foreign nolicy. They have

“loudly and unrelentingly demanded improved and more relevaut educational

prﬁgtama from high achools, college- and universities. They have called
for justice, tolerance, edguality, and respect for the dignity of all men
while many adulits have sileﬁtly‘vatehnd. Today's students have rajected
hypocrisy, phoniness, and put-ons and have called for truth, honesty,
and meaning in man's relationships with man. They have graéped the
urgency of our times and have gone to Mississippi to regeister black votersz,
to Latin America and Africa to teaéh men how to 1read and write, to Spanish
Harlem in New York City to develop community youth programs,
to Georgia to integrate lunch counters, and to Chicago to build a "new
polities."

They have marched, protestad, sat-in, bowcotted, knocked on dors,
handed out leaflets, loved-in, held rallies, sung songs, worn buttons,
read poems, let their halr grow to their should~rs and their skirts rise

to their thighs and usually for a sound purpose. Violence has sonetimes



replaced rassoa, uncleanlineas hag often been confused with individunlity,
the battle for freedom of expressiun has at times degenterated into
redection of established‘law and common decency, but the record of no
generatior has been perfect.

Today's students reflact change in the valuz structure of this
nation change in the nature of the world, change ‘n life itgelf. It
educss:on 18 to meet their new needs and direct thelr new energies 1t
will aeed to adjust to their new lives. Too often in the past, however,
the institucion that ie education has failed to offer the student
opportunities for meaningful experiences, experiences that are relevant
to his Jife. Instead it has perha: been as Professor Edgar Z.
Friedewberg has suggested. Adolescents may have been among the "last
soci.il groups in the world to be given the full nineteenth centuzy

nh After decades of procrastination and restrained

. cclonial treatment.
change, even stagnation, it may well be time for educators to make bold

new plans.

IX

From the opening of Cddar Rapids' John P, Xennedy Senior High
School in the fall of 1967 the?e has been a search for relevancy in an
atmospliere of experimentation. Double classruoms encuraged the
immediate formation of two man teams in the American Studies Program
which led, several montha later, to expanded four and five man teams
that included all inatructors ussigned to a particular course. The

nearly complete abandonment of lectures and textbooks facilitated



euwphasis on student inquiry, simulstion, and educational gamee. The

most significant msu]\.ﬁ has been increased student involvement in the
educational process.

. The Social Studies Departmont at Kennedy High School has tried to
.involve students in a variety of relavant experiences. In the spring of
1968 atudgnts participated in a simulated Republican National Nominating
't;onvantion, cemplete with organ music, credentials, keynote speakars
f(Iowa Governor Robert Ray and other State and Congressional candidaten), .
balloons, television taping crews, and an abtmdanée 2f campaign postera
and placareds. As delegate afteér delegate approached themicrophones
during the fruastrating platform fight to speak out on Vietnam,a mwinimum
~wage for migratory workers, open housing legislation, or electoral refom;'.'
as the cheering increased until the e.eiiing on the auditorium seemad in

.. dangar as the fifth hallot reached the crucial state of Virginia and "the
next Prasiéant of the United States” was about to be nominated; and as

" the student plsying the role of Richard Nixon entered t“e auditorium to
a standing and thunderous ovation after receiving the presidential nomr- |
ination, we saw student involvement and understanding grow.

When well over one hnndr#d st:u;denta waaring campaign hats and
carr/ing signs met presidential hopeful Nelson Rockefeeller as he entered
Cedar Rapids and campaigned with him for several hours, we saw active
student involvement. When other students did the same for vice-presidential
candidate Spiro Agnew; when gtudents went to Des Moines ;reet Senator
Eugene McCarthy and V1¢e~President Hubert Humphrey; when stvdents

attended the county and state Democratic and Republican c. ‘wentions and
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participated in floor demonstrations and political persuasiocn; and when
studemts actively campaigned fox local, state, and national candidates,
we ageln obsarved relavant studant involvemant.
In the summer of 1969 seventy~five students began tha arduous

work of opening chanpels of communication batween their middle and
upper widdlae class neighborhood and Oak~iill Jackson, a racially-mixed
and predominantly lowser Income neighborlood that the city had too loag
and too completely igncred. The studeits called thelr idea Community
Action and set out to raigse four thousand dollars to begin 2 summer
recreational program for ne‘arly three hundred Oak-Eill Jackson children.
They recruited adults from both commmities to help aduinister the program
and solicited the cooperation of the Jane Boyd Community House, an
important Oak-Hill Jackson instituition. Within a few weeks the concern
and imagination of the Kennedy students had created ten little league
baseball teams and fifteen aquads of eight to eleven year old girls
participating in picnics; camp-ovts, drame productions, movlies, talent
shows and gemes. By late Auguet Community Action was a s0lid achievement
that had attractad the interest of many residents of the city. Already
fall and winier plans were beilang piannad. The new friendships that

had begun, the insights that were exmerging, and the empathy that had
developed provided almost irrefutable evidence that the Kennedy Social
Studies Department had facilitated an involving aad relevant experience
for students.

Toe oftdn, however, new techAiques and promising ianovations have

been applied to social 8tudles curriculum stevctuses neirher acceptable
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10 their current form nox readily adaptable to chauge. .The Kennedy
Social Studies Department has reached the conclusfion that the new curri-
culum structure, with ite three or four rxequired aourses, its upper level
electives subsciibed to by a tiny winority of students, its emphasis on
history, its stifling and inhibiting confines, its rigidity, its compart-
mentalization, 1ts resinance to change, and its sacred traditions, must
gsuccumb to a changing world. Drawing on the experiences of the past two'
years and convinced that more dramatic a change is imperative, a new
soclal stuides program for the senior high school, a2 non-graded program
of instructiona) modules, waa inaugurated at Keuvnedy in the fall of 1969.
The format for the new program focuses upon change, redirection, and
realignment of piiorities in ctwo specific areas: relevancy and flex-

ibility. (Disgrams on Pagea 15 and 16)

II1

A relevant sccial siudies curriculum demand. that the student

reconsider his concerns, hie hopes, his feelings, and his understandings

“vie-a-vis people, himan problemg, and the total world.

(A) A relevant soical studies curriculum considers the crucial
urgenicies of our times. Hollls L. Caswell, Prea(dent Emeritus, Teachers
College, Columbig University, has outlined several of the awesome
challenges that €face mapkind:

(1) Ve must learn to live with geeat uncertainity and wita

ever present danger im our internationa2i reltions. . .land

move step by siep toward achievemnet of a durable peace. . .
the alternative 1s a war of destruction.

7
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(2) Somehow people of vorious cultures who hold different
values and have markedly different customs must learn to live
sldy by side in harmony and with mutual respect, dealing
constructively with problews which inevitably intertwine
their déstinies.

(3) We must discover how to use atomic cnergy to foster
the well-belng of mankind.

(4) Automation promises a second industrial revolution,
or as you prefer, the extension cf Industrialization to its
ultimate development. . . .the ye«ars ashead will require that
a greatly increased proportion of your people achieve mastery
of intricate, high level skills.

(5) As machines replace men, less ard less work time
will be required to produce the materials we need. To what
extent shall the substantial time that 13 free be devoted?

(6) Our world today is characterized by a per
sense of insecurity and purposelessni2ss. Many persons question
the braic goals of life. . .

(?) The extension of masa organizaticn in many gapects
of our life thertens submergence of the individual.

To Caswell's list we would add pullution of the atmosphers snd
the almost ircredibly ruthless exploitation of natural resources, the
revolution of rising expectations and the growing conflict betwesn
the haves and the have nota, the compglling demands of the thirxd world
peoples for self—detefmination, equélity, and {ustice, and the complex
interrelationships between the challenges of our age. Today's problems
may ultirately become irrelevent, but students who are involved in the
urgenciea contemporary to their high achool years will, we believe,
acquire the anal&tical skills and attitudes that will be useful, perhaps
invalust le, throughout their lives.

(4) A relevant social studies curriculum is not an isolated look

at events of the past. Relevancy is not a detailed examination
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of the Spanish-American WVar {1898), but it may he an investigation imto
the xole of the United States in the world today, and that investigation
might include an analysis of the circumstancas surrounding the emergence
of the United States zs a world power at the turn of this century.

(C) A relavant social studies curriculum i3 =mm educational
atrategy that asks the student tr consider important questions, davelop
hypotheses, gather evidercs, svathesirs data, and draw conslusions. It
urges him to get involved. It brings Lilm into mesuingful contact with
reality. It davelopa the skills that the gtudent will need to live in
our complex world. It promotes crzeative thought and problem solving. It
enéourages empathy, curiousity and open-mindedness. It rejects memoriza-—
ticn, easy enewers to difflcult qQuestions, and non-involvemsnt or emotional

detachment.
v

If relevancy 1s to be maintained, if learning is to be manningfully
individulized, if the backgrounds, interesté. talents, and compatencies
of the ixstrnctional staff are to be efficiently utilized, and 1f space,
resource matarials, and multi-medie facilities are to be usefully
allocated, flexibility in the eocial astudies prograem ja essential.

(A) Maximum flexibility iv necessary if relevancy 1g to be
eaintained. The world changes. In 1850 air pollution wez limited iu

dimension. Today the relevancy 1f that topic cennot be effectively chal-~
lenged. There 1s at lesst the hope that with public awareness, techno-

logicsl develcpment, snd governmental response, its relevancy wfll be
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diminished. Prejudlice 18 a classic example of a problem that spans
centuries, but whose dimensions are continually changing. We propose to
investigate and analyvze the concerns and urgencles of the present and
the future while gaining insight and perspective from the vast. Really
we are convinced that students are effective judges of what is relevant
to them and that to iguore thelr concerns is to miss the point of
secondary social scudies. They wmust be continually consulted, and 1f
their recommendatlions are to‘be utilized, flexibility in the program is
essential.

(B) Maximum flexibility is necessary 1if learning is to be
individvalized. There 18 no logical explanation for requiring an
eleventh grader to study world cultures for nine months at that part.-
cular time in hig iife. He may be interested in the tenth or twelfth
grade, his interest may fluc'uate throughout hig three years in the
sanlor high school, or he may never be Interested. Under the Kennedy
design, the student 1is offered several ingtructional modules from a
wlde offering in each of three 21eas: United States Realltits, World
Realitites, and Govermmental Realities. Under the World Realities column,
for example, the student must select for modules from the sgixteen offered.
The student may puréue a topic when his interest is highest and he may
pursue those aspects of the topic that interest him the most. At the sam
time , the minimal requirements will insure the student's exposure to the
broad spectrum of the soclal studfes. There will be no required modules.
Tn every case a student will be pursuing a particular topic by his own

cholce. If his interest in 2 module 18 sifficlent, he may pursue it aven

10
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further in an independent study progra.. Wz are convinced that sequence
is unimportant. Tf a student is interested in racial confrontatiom in
the United States, poverty in the world, the culture of the Soviet
Union, and the conflict between liberty and order in the United States
we will give him an epvortunity to investigate each, but we are not
concerned about the order in which he studies them. The instructional
staff will advise, facilitate, and attempt¢ to stimulate the student, but
he will be an active partner In analyzin: his interests and concetrns,
plamming his Iandividual progaxm,‘and in the learniag process itself.

Co-ordination in the development of skills is an important part
of the Kennedy system of instructioanl modules in the efocial :tudies.
All modules will be designed to develop a range of skills but the degree
of emphasis on any particular skill will, of course, vary from module to
module. A two week introduction and a two week conclusion emphasizing
skill and attitudal development will be included evry year for ail
students.

(C) Maximum flexibility 1is n-cessacy if the individual charac-
texristics of the educational team members are to be effectively emplogyd.
The individual characteristics of the instructors are as significant as
those of tiie students. An instructional staff determined to divide
tasks and responsibilities among the team membe<s offi the basis cf talents,
backgroimds, training, interests, and personalities of the individuals
involved will, of necigsity, remain €lexible., An instructor can have
neither his course, nor his room, nor his students. Yet in & larger

gense, by maxlmizing his contribution to the team effort, all courses.

11
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all activities, »ll rooms.and all students will be, in part, his respon-
sibility.

Students must be included as active participants with meaningful
roles in the educational team. Their role cannot degenerate into that
of spectator or programmed ps . At Kennedy many students occupy
unique roles as teaching assigtants attending department meetings., and
agsiating in the development and implementation of the soclal studies
curriculum. An additiomal bengfit derives as students are exposed to
more that one teacher. The individual student has a much higher proba-
bility of building measningful zrelationshlps with several teachers on
the professional staff.

To put it simply, a flexible team can maximize educational
opportunities. A wider range of experlences and a greater number of
alternatives can be offered. The total effect is substantielly greater
th-a the sum of the fragmented parts. The cooperation and teamwork
essential in today's world can be effectively practiced.

(D) Maximum flexibility 1s necessary for the efficient allocation
of space, content materials,and multi-media facilities. Rooms, bobks,
magazines and reprints, records, films, audio and video tapes, projection
and recording equipment, verticsl files, tables and desks can be
utilized most effectively if filexibility in the instructional program
is permitted.

v

As media re the extensions of man, 80 the curriculum 1ls the media

12
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or the extension ol the astute soclal sudles inatructor. And che medium
may be the message, or as McLuhan expleins, "the soclal consequeunces of
any medium. . .resulc from the new gcale that 18 introduced into our
affairs by each extension of ourselves. . . "6 Hot media extend a
gingle sense in ‘high definition.' They laave little to be filled in by
the listener. They davelop fragmentation and specialism and require only
a meager level of participation. But hot media are the extensions of
gnotlier generation. McLuhan writes:

The aspiration of our time for whouleness, empshy, and depth

of awareness 1s a2 natural adjunct of our electric tech-

nology. . .mark of our time is its revulsion against im-

posed patters. We are suddendly eager to have things

snd people declare their beings totally .7 -

Correspondingly, 'hot" media and soclal studies curriculs are un=

satisfactory and irrelevant to today's generaticn of young people. A
lineal, fragmented, print-oriented, subject-divided curriculum is no

longer acceptable. Social studles education needs éooling " off.

Courses per se must be abandoned and in their place a unified and relavant
program must be offered. 3tudents must be sble to meve freely from topic

to topic as their interests suggest, “nowing that all of their activities

ace part of a meaningful whola. They must be given the opportunity to

have infact, lwvolving experiences. Student participation 4in the affairs

of the social studies department must be maximized. wWhether those
experiences can be extended frowm only the visual to & more balahced sensroy
level iB now only supposition. Tt seems lilkely, however, that if gignificant

things are to happen in that direction the traditional character of the

social studies classroom must pasg through dramatirc chaonge. Whéther the



confines of that room can almost literaily be eéxiended to finclude the
entire commmity or, indeed, the entire world is a subject for interesting
speculation.

While the social perception, educational theory, and inatructional
ptrategles that we offer are not represented as being complete or final
answers, they are suggested as a functioning demonstration of planning
towards a 8ocia atudies stressing relevancy, involvement, understanding,
inquiry, and human relationships. The irony of ocur sunalysis, should it
be correct, is that 1f social studies 1is to become a unified end relevant
program witholut the rigldity of "courses'" perhaps that principle ought
to be applied to the entfre high schocl experience. And if the high
schonl is to become a unified and relevant program withouth the rigidicy
of 'disciplines' the demise of social studies as a disecipline may be
initiated by the rebirth we are recommending. Learning experiences and
thought patters, too ofén stifled by artificial classrorm and subject
matter compartmentalization, are in reality inter-related and simultaneous
procegsses. As a replacement for the traditional high school course
structure, we would suggest a relevant, problem-oriented, menaingful,
inter-disciplinary educational experience.

Educationali reconstruction should begin with the soclal studies.

Now.

14
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The diagram shows the instructional module plan for the first yeer of a three year
Thirty-one 8ix wewsk instruectional

sequence of the Kennedy social studies progrem.
modules are being developed.

Sixtean will be offered each year.

In a three yeor

soquence all thirty-one would be offersd at least once and several will bs rapeated.
Tuice sach ysar students will participate in four week large group projects.
Topies will be ;artinent to tho issues of the day. For exemple, in the spring of

1972 o national nominating convention will be offered.

Simnlation will be a

frequent strategy in the four week blocks, but students may elect lndependent

ar mallgroup investigations.

Each of the student's three years in the socisl

atudies program will begin with a two week introductory module emphesizing useful
social science technigues and attdtudea.

will imnediately begin work in his first six week moduls, the firut of four for

tho year.

Following the introduction the student

Each of the student’s three years in the social studies program will be

sanpleted with a two week summary and concluding module. Studentn mist chorse

440 of five instructional modules in Govermment Realities, four of nine in
United Statss Realities, and four of sixteen offerings in World Realitles.
Three disjointed years of compulsory and abstracs history-govermrent courses
bacomn thrse intererelated yesars of a social atudies program.




16

Cultural Werld
Patterns Community

Science
Ideeological

&
Technelogy

:

Conflict

Revelutionary ‘ . China
Movements * J_
ca
n _ Minorities
Pellution

Six Week
Modules:

o United States
/ Realities
. \ )

Vﬁmu.ﬁ&h.&
|

Seliscted
Science & % Froblems

Development

Technology in U. S,

U.S, Culture
Scientific
: Approach
UsSs Culture
Humani ties
Approach
Latin Netion OB
America Building Racial o=
Confrontation




lJohn F. Kennedy, The Strategy of Peace (New York: Popular Library,
1960), p. 241.

2John W. Gardner, "Impact of Change on Education,'' Vital Issues in
American Education. Ed. Alice and Lester D. Crow, (New York: Bantim
Books, 1964), p.2.

3Marsha11 McLuhan, Understanding Media: The Extensions of Man
(New York: McGraw-Hill Book Company, 1964), p. 292.

4Edgar Z. Friedenb erg, Coming of Age in America (New York: Random
House, 1963), p.4.

5Hollis L. Caswell, "Great Challenges for Education," Vital Issuea
in American Education. BEd. Allce and Lester D. Ctow (New York: Bontam
Books, 1964) pp. 29-30.

6McLuhan, IBid., p. 23.

" Tibid., p. 21.



